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USING CHILDREN'S LITERATURE IN TEACHING ENGLISH: From young learners 
to adults  
 
The purpose of this MA thesis is to research how children's literature can be used in ELT with 
different age groups (young learners, adolescents, adults). While children’s literature is 
primarily meant for children, many of the books can be read on more than just one level. Some 
of them contain mature themes only older readers can fully comprehend. Moreover, they are a 
great way to introduce authentic literature to learners since they are short and not too demanding 
language-wise. The theoretical part of the thesis focuses on characteristics of children's 
literature, characteristics of each age group and how to present children's literature in a way that 
is the most beneficial and enjoyable for learners of each age group. The empirical part consists 
of different activities for each age group based on three chosen children’s books. 




UPORABA OTROŠKE LITERATURE PRI POUČEVANJU ANGLEŠČINE: Od otrok 
do odraslih  
 
Namen pričujoče magistrske naloge je raziskati, na kakšen način lahko uporabimo otroško 
literaturo pri poučevanju angleščine v različnih starostnih skupinah (otroci, mladostniki, 
odrasli). Čeprav je otroška literatura v prvi vrsti namenjena otrokom, ima veliko knjig globlje 
sporočilo in jih zato lahko razumemo na več različnih načinov. Nekatere knjige vsebujejo teme, 
ki jih lahko popolnoma razumejo le starejši bralci. Poleg tega so odličen način, kako učencem 
predstaviti avtentično gradivo, saj niso preveč jezikovno zahtevne.V teoretičnem delu so v 
ospredju značilnosti otroške literature, značilnosti posameznih starostnih skupin in kako 
predstaviti otroško literaturo na način, ki bo učencem tako v korist kot tudi v užitek. Empirični 
del vsebuje dejavnosti za vsako starostno skupino, ki temeljijo na treh izbranih otroških knjigah. 
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Due to globalisation, the English language has become increasingly more important in the last 
decades and it is now an essential part of Slovenian primary and secondary school curricula. 
However, not only children and teenagers are learning it, adults also take different courses to 
either learn or revise and further their knowledge of the English language. Thanks to the 
Internet, there is now also a great number of authentic materials for teachers to choose from. 
However, there seems to be one approach in ELT that is not used as much as it could be with 
learners of all ages, and that is children’s literature. Such stories are mainly used with children, 
however, many children’s books contain mature, even profound themes, making them suitable 
not only for children but for older readers as well. Sometimes they can even appreciate them 
more, their maturity and life-experience helping them understand stories on a level children 
cannot. That is why I believe that children's literature can be used in ELT with not only 
young learners but also adolescents and adults in a way that is efficient and beneficial to 
learners without it being offensive or condescending.  
Literature, including children's literature, enables teachers to introduce authentic material to the 
learners. Through children's books, they get to know not only English the way that is used in 
everyday situations but also different topics, culture, traditions, moral values, etc. Various 
illustrations are extremely beneficial for understanding the plot which is why picture books can 
be very motivational since learners do not need to understand every word in the book to 
understand the story. However, since children’s literature is, as the name suggests, originally 
meant for children, it is rarely used with older learners, despite the benefits it could provide. 
The purpose of this MA thesis is to research how children's literature can be used in ELT with 
different age groups (young learners, adolescents, adults). The thesis consists of a theoretical 
and empirical part. The theoretical part focuses on characteristics of children's literature, 
characteristics of each age group and how to present children's literature in a way that is the 
most beneficial and enjoyable for learners of each age group. The empirical part consists of 
activities adapted for all age groups, based on three children’s books. Each children book offers 
numerous activities, which are listed in this part of the thesis. These activities are later described 
in more detail and adapted for different age groups, based on their difficulty and suitability for 






2.1 AGE GROUPS AND THEIR CHARACTERISTICS 
 
All learners are different. They each have various strengths and weaknesses but teachers cannot 
always consider an individual's needs when they are teaching a whole class. However, what 
they should be aware of, are learners’ age groups and specific characteristics connected to them 
because the characteristics differ depending on the age and developmental stage of learners, 
which affects their ability to learn. Physical, cognitive and psychosocial maturation are all the 




Most young learners (6–12 years of age) do not have any reason to study except to pass the 
examinations and the pressure from their parents meaning they are usually not very motivated 
when it comes to it (Brewster et al. 2002: 28). However, if a topic interests them, they are very 
enthusiastic and open to new ideas, incredibly curious and want to understand more about the 
world they live in and love to learn about it (Bastable and Rinwalske 2003: 132-134). 
Young learners want to be actively involved in the activities, which should be presented with 
clear, step-by-step instructions. It is crucial that teachers observe learners' response and their 
verbal feedback to make sure that they correctly understood the information and that there is 
no confusion (ibid.: 134).  
They have to be physically active (there are physical factors to consider, such as developing 
motor skills and hand-eye coordination), play and share with other children, have an 
encouraging atmosphere and routines, which provides them with a sense of security and helps 
them develop confidence in learning (Brewster et al. 2002: 27-28).   
They have a wide range of emotional needs and are emotionally excitable. Very young learners 
tend to be self-oriented, they are still very egocentric and preoccupied with their own world. As 
a consequence, they have difficulties in considering the needs of others and thus are not able to 
cooperate with others very effectively. They need to develop self-confidence and self-esteem 
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and can be prone to sudden emotional outbursts. Physically they are more restless and easily 
distracted than older learners and get bored easily, which means activities should be short and 
varied. However, they can be very enthusiastic and can concentrate for a surprisingly long time 
if they are interested but they learn more slowly and forget things quickly (Brewster et al. 2002: 
27-28.). 
Since young learners are great mimics, when they are starting to learn a new language there is 
more emphasis on pronunciation, meaning and use of the word whereas spelling, grammatical 
description, etc., are not as important. When introducing and teaching vocabulary we have to 
take into account that children are still learning their L1 (ibid.: 80-81).  
Young learners have to be given many opportunities to speak English as soon as possible for 
them to be able to stay motivated, nonetheless, to develop communicative competence learners 
have to first learn how to listen. There are some points that can be useful when developing 
learners' listening skill. Visual material, for example, is a great help when the teacher wishes to 
guide learners’ attention to specific points. The teacher should help learners develop specific 
listening strategies, such as predicting (guessing what they will be listening before the activity, 
predicting what comes next during the listening, use of visual materials to help with the 
predictions), deducing meanings of words and phrases from the context (with the help of 
pictures, general knowledge, etc.), recognising discourse markers (e.g. first, then, but, and, etc.). 
Developing these strategies should help learners, give them confidence when it comes to 
listening comprehension and make them understand that it is neither expected nor necessary for 
them to know every single word (ibid.: 98-105). 
 
2.1.2 ADOLESCENTS 
Compared to young learners, teenage learners (12–18 years of age) can be very different as far 
as their biological, psychological, social, and cognitive development is concerned. Unlike 
young learners, they are capable of abstract thought and can apply principles of logic to 
situations they have never experienced before, they are able to see a problem from various 
points of view, internalize ideas, etc. (Bastable and Rinwalske 2003: 136-138). 
They wish to be noticed and they seek attention as a proof of their uniqueness but at the same 
time, they can be extremely self-conscious and become embarrassed if they are put under the 
spotlight. Teenagers are still searching for their “self” and are trying to establish their identity. 
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They wish to be independent and autonomous on one hand but on the other, they still want adult 
guidance. However, many students are reluctant to ask for help directly and mask their 
insecurities with boredom or arrogance (Bongolan et al. 2010: 6-15). They want to have 
personal space, control, privacy, and confidentiality and are likely to disobey and defy adults 
whom they perceive as authoritarian. Simultaneously, they have a strong need to belong to a 
group and to be accepted by their peers and consequently look, dress and behave in a way that 
is seen as appropriate by their age group and their peers (Bastable and Rinwalske 2003: 136-
138).  
Typical characteristics of adolescents are search for identity, a need to feel valued and good 
about themselves and a need for peer approval, the latter of which can make them extremely 
vulnerable to negative judgements of their peers to the point they may hesitate to use L2 in front 
of them. Peers and peer pressure can influence their choice of music, opinions, clothes, hobbies, 
etc. Learners wish to be treated with even if they are not academically successful. They can be 
very sensitive and for this reason, teachers should avoid sarcasm and comments that could be 
seen as offensive when giving feedback, and make an effort to use neutral and direct language 
to help them improve (Bongolan et al. 2010: 6-15). 
Teenagers need to belong and be actively involved in activities, therefore group discussions and 
role-playing can be great methods to use (Fey and Deyes 1989, in Bastable and Rinwalske 2003: 
138-139). To motivate adolescent learners, teachers have to connect subject matter with 
learners' lives through activities, prompts and material. To increase their focus teachers should 
incorporate peer interaction into their lessons and take into account learners preferred learning 
styles (Bongolan et al. 2010: 7). Teenagers wish to be approached with respect and openness, 
teachers should encourage their participation and responsiveness and avoid acting in a way that 
could be perceived as authoritarian. They should not confront them, directly dismiss or oppose 
their beliefs, opinions and feelings but acknowledge them and then suggest an alternative point 
of view (Bastable and Rinwalske 2003: 138-139). 
Adolescents are very passionate when they are interested or committed to something and most 
of them are aware that they need to learn and can be responsible and do what is asked of them. 
However, it is a teacher's task to choose relevant and interesting material. Adolescent learners 
want to know if what they are learning has any kind of meaning, usefulness or purpose. 
Teachers should give learners reasons for learning major concepts and skills and help them 
understand how smaller pieces of information are connected to larger concepts and learners' 
lives (Bongolan et al. 2010: 6-8).  
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Sometimes teachers' inability to engage learners is because they cannot make them see the 
connection between what they are learning and real life. To encourage that materials should be 
appropriate for learners' level, topics should be selected in such a way that learners can react to 
them. They should be encouraged to apply their thoughts and experiences to the text and the 
tasks should not be too difficult because if they should completely fail at them, they could feel 
humiliated (Harmer 2007: 83-84). Adolescents are usually motivated when they can be active, 
are given some kind of choice and when they perceive what they learn as meaningful and fun. 
To keep learners’ interest tasks should be divided into shorter segments. Adolescents also 
respond better to teachers they see as organised, meaning their response will be better if they 




Adults have completely developed their physical and cognitive capacities. The lessons with 
adult learners are much more learner-centred and the relationship between a teacher and 
learners is more equal in terms of power. Adults are usually motivated by the possible 
applications of the new knowledge and skills that give them the ability to solve their problems. 
Accordingly, they want to know what the relevance of what they are learning is and how it will 
benefit them and help them achieve their goal. They are independent and self-directed learners, 
however, they need clear structure and guidance. They have a lot of different internalised 
experiences, knowledge about various subjects and are a rich source of information, all of which 
can serve as a basis for learning. However, that means they already have established beliefs, 
values, ideas and attitudes, which can make them resistant to change. Moreover, they have many 
responsibilities, such as work, family and other obligations that reduce their time and make 
them too tired to concentrate on learning (Bastable and Rinwalske 2003: 140-142). 
There are a few characteristics of adult learners that have an especially big influence on their 
learning. Some of those are 1) their need for the acknowledgement and use of their experiences 
and knowledge, 2) different styles of learning, 3) their wish desire to be actively involved in 
the process and 4) context of their lives (Caffarella and Barnett 1994: 30-34). 
Throughout their lives, adults have acquired different experiences, which not only separates 
them from children but often also from one another since they usually have much less in 
common with each other than children. Their experiences and knowledge can serve as a 
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valuable resource for learning, a resource for themselves as well as each other (Caffarella and 
Barnett 1994: 30). However, all that can also pose a problem since these experiences and 
knowledge are internalised and learners can have difficulties in class if they associate learning 
with failure, have negative experiences when it comes to learning (Bastable and Rinwalske 
2003: 140-142) or if what they are learning challenges their beliefs, meaning they have 
problems seeing these experiences as a stepping stone for new knowledge and a change in 
practice and thinking (Caffarella and Barnett 1994: 31). 
With age and different experiences, come different ways of learning. The learning style depends 
on the person, the same as with children and teenagers. Some prefer group work, others not, 
some are more self-directed, others need more guidance, etc. (Caffarella and Barnett 1994: 31-
32). However, as a whole, adults engage in problem-solving and problem finding, their way of 
thinking is more reflective and dialectical and they are more tolerant of ambiguities and 
contradictions (Caffarella 1992, in Caffarella and Barnett 1994: 31-32). 
Adults do not wish to be passive learners but want to be actively involved in the learning 
process. Teachers do not only pass on their knowledge but also have to help learners develop 
their learning objectives, choose learning strategies that benefit them the most, share materials, 
help learners locate additional resources if necessary, organise activities that encourage learners 
to be active, ensure their participation and include learners' experiences as a part of the learning 
process (Caffarella and Barnett 1994: 32). 
When dealing with adult learners, one of the factors that has to be taken into account is the 
context of their lives, which is divided into a social context and a personal context (Merriam 
and Caffarella 1991; Merriam 1993, in Caffarella and Barnett 1994: 33). Social context consists 
of differences between adult learners such as social class, gender, ethnicity, cultural 
background, etc. All these factors influence learners and the way they approach learning. 
Personal context influences learners as well, however, this category includes individual's 
responsibilities, roles, history, hopes and dreams for the future. All that affects their learning 
process and their image of themselves as learners. For example, those learners that had negative 
experiences and difficulties during formal education will not think of themselves as successful 
learners even if they have proven themselves to be such in other settings. However, those 
learners who have previously been successful in formal education will more likely see 
themselves as strong learners, which will help them prosper in formal learning environment 
(Caffarella and Barnett 1994: 33-34). 
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2.2 CHILDREN'S LITERATURE 
Stories are a great way of introducing a new language in a meaningful context. They are highly 
motivating and provide an opportunity for various activities. Young learners do not acquire 
language only consciously but through activities, and stories as well (Pinto and Soares 2012: 
23-24). 
It has been proven that extensive reading of picture books can improve reading motivation and 
confidence (since learners are able to read and understand the whole book); reading competence 
(because it promotes reading abilities), comprehension skills, reading strategies and language 
competence (by expanding learners’ passive vocabulary), language awareness, learners’ writing 
skills, and confidence and fluency in speaking (Kolb in Bland and Lütge 2013: 35). 
When reading a story that learners are already familiar with in their mother tongue they may 
take a special interest in it since they can get to know the story from a different angle. They 
already know what happens and are able to apply their previous knowledge to help them 
understand the story in its original language. There is also the fact that hey can read the story 
in its original form which brings them satisfaction (Ur 1996: 155).  
Smallwood (1992: 2) lists some other benefits of using children’s literature as well, such as: 
 Presenting stories that are meaningful and “contextually whole” 
 Using authentic materials 
 During the silent period of language acquisition, it is beneficial to read aloud to learners 
because they can focus on understanding with no need for language production 
 There are many reading, writing and speaking opportunities after reading the stories 
 The material can be adjusted to learners' needs, level and interest (selecting appropriate 
books, modifying language during oral readings) 
 Illustrations in picture books can explain vocabulary 
 Repetitive patterns help with language learning 
 Learners get comprehensive language input 
 Children’s literature can lower inhibitions  




However, some of the points Smallwood presents, while beneficial for learners, can be seen as 
disadvantages for the teacher, especially if children’s literature and the activities are not 
included in the coursebook. Smallwood mentions that material can be adjusted to learners' 
needs, level and interest by selecting appropriate books and modifying language during oral 
readings, however that takes a lot of time and preparation for the teacher, the same. That also 
applies to designing activities and preparing materials for class. Additionally, if the teacher 
plans to use children’s literature with learners that are not children anymore, they have to be 
careful about how they present it and it can put a lot of pressure on them. 
2.2.1 CHILDREN 
Traditionally, there was an idea that learners should not be exposed to more complex structures 
until they understand the more simple ones. That is why most children are exposed only to the 
present tense for the first few years. However, young learners can be exposed to a richer 
language but that does not mean that they should be expected to acquire that language, at least 
not until later. They are not expected to read the stories themselves, they should be read or told 
by a teacher, who should invite learners to make predictions and comment on the story using 
the second language as well as L1 for the beginners to enable participation of the weaker 
students as well (Ghosn 2013: 47). 
Children like stories and quality children’s literature has a rich, natural language which 
stimulates oral language development since children find literature very engaging. The stories 
present difficult words and idioms in a meaningful context. There are numerous other benefits 
of using children’s literature, such as vocabulary acquisition and positive effects on learners’ 
L2 reading comprehension and skills. Language learning texts have a big influence on 
children’s writing as well because learners imitate the style of the texts they have encountered. 
Learners are exposed to more literary language features and better cohesion. In addition, 
children’s literature influences classroom interactions making discourse in literature-based 
lessons more genuine and connected compared to discourse in communicative language 
practice (ibid.: 41-42). 
Stories should be humanizing, meaningful and consider learners’ life experience and feelings. 
Young children are still developing psycho-socially as well as emotionally. Children’s literature 
takes into account children’s developmental needs, moreover, it motivates them and introduces 
topics and themes that interest them. Through books, children can get to know the values and 
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culture of the target language and can “relate them to their own community”. They get a better 
understanding of a human character, acquire models for their own interactions and also learn to 
listen and accept different opinions (Ghosn 2013: 40). 
2.2.2 TEENAGERS and ADULTS 
There are many benefits of using children's literature in an English classroom, however, they 
have no meaning unless the learners are aware of them and accept them. This problem is 
especially relevant when working with adolescents because they are trying act like adults and 
want to be treated as such, meaning they may resist participating in activities using children's 
literature if they see them as childish (Appelt 1985: 69-70). In order not to offend adult and 
teenage learners the books have to be appropriate and selected and presented carefully. Field 
tests show that as long as teachers do that, learners are not offended (Bloem and Padak 1996: 
49). 
Teachers can use children’s literature, not only to introduce stories but also setting, character 
development, plot and resolution, literary devices, different beliefs, personalities, cultures and 
conflicts (Malu 2013: 12). In addition, it is an opportunity to reflect values and ideas, raise 
awareness of other perspectives (especially when dealing with multicultural texts) and it is a 
great motivator since even beginners would be able to find books on the appropriate level and 
ones that are not too long (Bloem and Padak 1996: 49). 
 
Children's books can be adapted for adult EFL learners as well. They have captivating stories 
and illustrations and many of them contain mature themes and have universal appeal 
(Smallwood 1992: 2). Some children’s books can have incredibly profound and even 
provocative themes, which is the reason they are suitable not only for children but for 
adolescents and adults as well. Children's books may be written for children but the themes are 
sometimes such that books can be read on many different levels and older readers can appreciate 
them more since some themes demand maturity and life-experience children lack (Bloem and 
Padak 1996: 49). They enjoy such themes and it can lead to interesting discussions, however, 
teachers have to be careful what kind of stories they choose when working with older learners 
(Malu 2013: 13) since not all stories are appropriate.  
 
When choosing children’s books, it is best to limit yourself to, so-called, high-quality children’s 
literature. According to Smallwood (1998: 2), it has: “beautiful illustrations, economy of words, 
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intriguing and quickly progressing plots, and universal themes. Multicultural children’s 
literature also introduces underrepresented groups and in addition to encourages cross-cultural 
appreciation.” 
Clearly, children’s literature can be much more complex and meaningful than it seems at first 
sight. While it is meant for children, adults are the ones who choose most of the literature 
children come in contact with, literature they see as appropriate. It means that while children’s 
books are not written for adults, they still have to appeal to them so that they introduce them to 
children, consequently there are elements in the stories that can engage people of all ages. 
 
2.3 HOW TO USE CHILDRENS' LITERATURE IN ELT CLASSROOM 
 
2.3.1 APPROACHES TO TEACHING LITERATURE 
There are many possible approaches when it comes to teaching literature. Deciding which 
approach to use, can help teachers design or choose appropriate materials for the lesson. To 
decide on the appropriate approach, first teachers have to decide what they are trying to achieve 
by using a particular book in class (Lazar 1993: 22).  
In theory, there are three main approaches to teaching literature, however, in practice, these 
approaches are not always clean-cut and are often combined or blended together in various 
ways (ibid.: 23).  
1. The language model  
It promotes language development and encourages learners to analyse the language in the text 
and apply their existing knowledge of grammatical, lexical or discourse categories to the text. 
The purpose of the analysis is to help learners make meaningful interpretations or informed 
evaluations of the text (Lazar 1993: 23). They learn the importance of reading between the lines 
of the text (Carter and Long 1991: 9). This approach can be used as a chance to expose learners 
to grammar and vocabulary in interesting new contexts or as a revision since they are 
encouraged to draw on their own knowledge when analysing the texts (Lazar 1993: 25; Carter 
and Long 1991: 2). However, if the focus is solely on the analysis of the language with no room 
for personal interpretation, learners can quickly lose their motivation. Also, without any 
historical, social or political background they may not be able to completely understand the text 
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if they do not possess the relevant cultural knowledge that needed for the interpretation of the 
text (Lazar 1993: 25). 
2. The cultural model  
Literature expresses significant ideas and sentiments of human beings. Teaching literature 
within a cultural model enables learners to understand and appreciate cultures and ideologies 
that are not their own (Carter and Long 1991: 2). This model is known as the most traditional 
approach. The content is literature, history and characteristics of literary movements, rhetorical 
devices and literary genres as well as social, political and historical background of the texts. 
Learners acquire English through the content of the course, reading selected texts and literary 
criticism. This approach exposes learners to a broad variety of authentic literature and provides 
cultural knowledge needed to understand the texts. However, linguistically the approach can be 
extremely difficult and thus demotivating, with very little learners' participation since it mostly 
depends on teachers to explain and interpret the text (Lazar 1993: 24-25). 
3. The personal growth model  
This is a more student-centred approach because it focuses on motivating learners by 
encouraging them to relate the text to their own experiences, feelings and opinions. By doing 
that, learners become more emotionally as well as intellectually involved in learning English, 
which helps with language acquisition. Materials for this approach are chosen in order to 
stimulate learners' interest (Lazar 1993: 24; Carter and Long 1991: 3). However, in some cases, 
learners are expected to form a certain response to the text with an insufficient understanding 
of the language used in the text. Moreover, learners might not be able to always connect their 
experiences to the text or may dislike discussing their personal feelings with others (Lazar 1993: 
25). 
Integrated Approach  
This approach is a way to combine elements from all three models so that learners can analyse 
and recognise language in the context and understand both – how the language is used and why 
it is used in that way. Learners analyse stylistic features of a text and their relationship to content 
and form (Savvidou 2004). Duff and Maley (1990) suggest that the main reasons for integrating 
elements from all three approaches are linguistic, methodological and motivational. 
Linguistically, by using a wide range of authentic texts we introduce learners to a variety of 
types and difficulties of the English language. Methodologically, literary discourse sensitises 
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readers to the processes of reading e.g. the use of schema, strategies for intensive and extensive 
reading etc. And motivationally, literary texts prioritise the enjoyment of reading and by 
touching on engaging themes interpretation of texts can cause personal responses from learners 
(Savvidou 2004). 
All approaches described have their advantages and disadvantages. However, they are rarely 
used separately. Mostly they are combined and used as an integrated approach so that different 
elements from all three approaches make up for disadvantages they would have if only one of 
them would be used.  
2.3.2 STORYTELLING 
Ellis and Brewster define storytelling as an act of “telling a story to people who are willing to 
listen”, which can mean reading a story aloud from a book, telling a story without reading it or 
telling a joke or an anecdote. The hardest challenge the storytellers face is keeping the attention 
of the listeners. If a person is not a natural storyteller, it helps to learn a few techniques to help 
them make a story more vivid (Brewster and Ellis 2014: 25).  
Before taking up storytelling, teachers should prepare themselves. They should familiarise 
themselves with the book and its illustrations, think in what position learners will see the 
illustrations best. Teachers should decide where the best place to pause and have learners join 
in is, what illustration or part of the story the teacher should draw attention to when telling the 
story and plan on what to say about it. Teachers should get to know the story, its vocabulary, 
and structures well before reading it to a class (ibid.: 25-26). 
Some of the storytelling techniques are: making sure all learners are able to see illustrations, 
reading slowly and clearly so that learners can understand, giving them time to look at the 
illustrations and ask questions or make comments about the story, making comments about 
illustrations, drawing learners’ attention to certain details, encouraging learners' participation 
by asking them about illustrations, inviting younger learners to participate in the storytelling by 
repeating certain key vocabulary items or phrases, using gestures and facial expressions to 
express feelings or actions, pausing when appropriate for dramatic effect, making sound effects, 
making eye contact with learners and asking questions or making comments to involve learners 
(ibid.: 26). 
After reading a story aloud in class several times, the book becomes merely a guide since the 
teacher can tell it from memory. However, telling a story without a book can be more 
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demanding and stressful for the teacher while reading from a book helps them tell the story with 
more confidence and illustrations help with learners' understanding of the story as well as with 
maintaining their interest (ibid.: 25). 
Storytelling helps learners develop various listening strategies such as listening for general 
meaning, predicting, guessing meanings of words and phrases, etc. It also helps them notice the 
pronunciation, intonation and rhythm of the target language (ibid.: 7). 
Listening to stories in class is a “shared social experience”, which is especially beneficial for 
young listeners' social and emotional development and can boost their confidence due to “a 
shared response” of joy, sadness, excitement and anticipation. They enjoy listening to the stories 
repeatedly, which enables them to acquire various language items in the story, especially since 
children’s books contain repetition of certain vocabulary and language structures. This 
encourages them to predict how the story continues and helps with their participation in 
storytelling after they are already familiar with the story (ibid.: 7). 
Storytelling method is especially suitable when presenting stories to young learners. Some of 
them are still learning how to read in their mother tongue and making them read stories in a 
new language would be too demanding and extremely demotivating. In such a case, storytelling 




Reading is one of the many skills people use on a daily basis. We are taught how to read at a 
young age and it is a skill that is often not seen as such thus taken for granted. However, when 
we are required to read something in a foreign language that is when we realise that reading 
is, in fact, a very valuable skill. Even when we do not understand the language, we can still 
use reading strategies we use in our mother tongue to help us understand the basic meaning of 
a foreign text. 
Learners can improve their reading by participating in extensive and intensive reading. The aim 
of the former is general language improvement – leaners are able to choose what they read for 
themselves – whereas the latter is usually chosen by a teacher and directed with focus on 
developing a particular receptive skill such as reading for gist (or general understanding also 
called skimming), reading for specific information (scanning), reading for detailed 
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comprehension or reading for inference (Harmer 2007: 283). The different ways of reading 
mentioned (e.g. skimming, scanning, extensive reading, etc.) are not mutually exclusive as they 
can complement one another. Understanding a text means you are able to extract relevant 
information from it as efficiently as possible and depending on the reading purpose, different 
reading strategies are used (Grellet 1981: 3-4).  
Learners can also better their reading skills by improving their reading speed. The speed 
depends on many factors thus learners should be presented with opportunities to read often, 
successfully and use many different types of reading strategies. That should encourage 
automatization of recognition of words and word-combinations, which is essential if we wish 
to improve reading speed (Ur 1996: 147). 
Reading process can be described as constructing meaning from the text, which is a 
combination of 'bottom-up' and 'top-down' processes. The first process refers to understanding 
words, phrases and sentences, and the second process refers to our expectations and previous 
knowledge constructs (schemata) of the text genre and content. Learners should combine both 
processes by discussing the topic and making connections between the text and situations that 
are known to them before reading (ibid.: 141). 
When reading previously unknown text or if the context of the text is unfamiliar, readers rely 
on letters to understand the words. However, if a context is known, they use it to interpret the 
words in a way that it fits the context and does not rely solely on the letters to decipher the 
meaning. It is not necessary to understand each and every word to comprehend a text. Knowing 
only some of them usually suffices since the general meaning can be understood despite the 
lack of detailed knowledge (ibid.: 140). 
According to Grellet (1981: 7), one of the most important facts to be aware of is that reading 
“is a constant process of guessing” which means that our background knowledge plays a crucial 
role in our comprehension and understanding of the text. It helps us grasp unknown features in 
the text which are not necessarily only words but can also be ideas and themes. That is why 







The best way to teach learners that is through a global approach: 
 
 
Figure 1 A global approach to reading  Grellet (1981: 7) 
 
Naturally, for this approach to work, the text has to be on an appropriate language level which 
depends on learners’ language level. Texts containing too many unknown words may improve 
learners' vocabulary but not necessarily their reading skills. With too many unknown words, 
there is a danger of dictionary overuse which leads to slower and less fluent reading. That is 
why its use should be limited and mostly used so that learners can confirm the meaning of the 
words. For the most part, learners should be encouraged to guess the meanings in the text from 
the context (Ur 1996: 147-149). 
Some of the important factors when it comes to reading activities are letting learners know what 
their reading purpose is, how to achieve it and giving them clear instructions on how much time 
they have. If learners read on their own, a teacher should leave them to do so and not distract 
them by giving them additional information or instructions. When they finish, it is important to 
have a feedback session to see if they were able to complete the task (Harmer 2007: 286). 
In the modern world, people need to know how to read if they want to succeed in life. On top 
of reading in their first language, many people learn to read in their second language as well. 
There are some who have no use of this skill outside of school, however, the majority of people 
utilize the skill. Whether they use it to travel, get a job, access information not available in their 
language, communicate with other people or just use it for entertainment. In the last years, the 
demand to know and be able to use another language has grown significantly. This is especially 
true for the English language since it is a global language and it is needed for people to access 
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a lot of important information. Nowadays, it seems that a person’s success is entwined with 
their reading skills in L2 (Grabe 2009: 5-6). 
 
2.3.4 ACTIVITIES 
Planning activities based on stories – the so-called story-based approach – can be very difficult 
for a teacher since they have to prepare materials appropriate to the theme and language of the 
story, furthermore, activities should be designed in such a way that they take into account 
learners' needs, teaching objectives, time available, etc. The story-based approach consists of 
pre-, while- and post-reading activities (Pinto and Soares 2012: 27). 
For a pre-reading activity, a teacher can introduce the story, important vocabulary items and 
draws attention to some illustrations or characters. Learners can be given an opportunity to 
predict what the story is about based on the illustrations or the cover. These strategies motivate 
them and help them make connections between the story and their experiences. With adult 
learners, teachers may first have to explain and justify their reasons for choosing children’s 
books (Smallwood 1998: 3) 
To captivate learners while reading a story out loud, the reader must read slowly and 
dramatically with appropriate pauses; they must take the time to show the illustrations in the 
story; adapt the language, so that learners understand it if necessary, and sometimes even stop 
to check the understanding of certain concepts (Smallwood 1998: 3). Some examples of while-
reading activities would be predicting what is going to happen next or guessing the ending, 
repeating and miming vocabulary, sequencing parts of the story, etc. (Pinto and Soares 2012: 
27). 
After reading the story, there should be time for discussion and reflection. To encourage a 
discussion, teachers can ask about learners' opinions, draw attention to the theme and structures 
examined in the pre-reading stage. Learners can write down their favourite parts of the story, 
feelings it awoke in them, what they learned from a story, a similar situation that occurred to 
them in real-life and share these reflections (Smallwood 1998: 3). 
Learners should experience many different types of reading tasks and should be encouraged to 
use a variety of reading strategies. The tasks should be explained before the reading since, if 
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learners know what the purpose of the task is, it allows them to focus on what it is important in 
the text (Ur 1996: 149).  
As to not overwhelm the learners it is best to plan only one or two major activities per book. It 
is helpful if the teacher rereads the book many times because it gives learners the opportunity 
to read along and later read and retell the story on their own with the help of illustrations. It is 
helpful to have more copies of the book available for the learners to be able to read them 
independently (Smallwood 1992: 4). 
 
2.4 ADVANTAGES AND DISADVANTAGES OF USING AUTHENTIC 
TEXTS 
Authentic materials are items created for a native speaking population that have not been made 
or modified for the use of second language learners and have originally not been intended for 
language teaching. Exposure to the real language can bring learners closer to it, make them feel 
like they are actually learning it and it makes target culture more relatable as well. Those factors 
make authentic material a very powerful motivational tool (Balič 2009: 3-5). 
According to Richards (2001; in Kilickaya 2004: 6) and Martinez (2002; cited in Balič 2009: 
6), there are many advantages of using authentic materials in the ELT classroom. For example, 
they have a positive effect on motivation, provide authentic cultural information, support a more 
creative approach to teaching, relate more closely to learners' needs and personal interest, etc. 
Authentic texts are a good way for learners to experience real language and they are perfect for 
teaching and practising different reading strategies. They encourage reading for pleasure as well 
since they deal with various topics that can be of interest to learners. 
However, when using authentic materials, several disadvantages have to be taken into account, 
such as difficult vocabulary and complex language structures. According to Martinez (2002; in 
Balič 2009: 7), authentic texts may be too connected to target culture and contain too many 
mixed structures for some learners, especially beginners, to decode and understand. That is the 
main reason why some teachers prefer materials that are adapted or simplified, and sometimes 
do that themselves to make materials more appropriate for learners. There are some other 
disadvantages as well, such as the relevance of the vocabulary to learners' needs, the need to 
consider learners' language level, which could take special preparation, taking up a lot of time 
(Balič 2009: 7). The lower-level students may also feel frustrated or lose motivation when 
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facing authentic materials which contain various unfamiliar structures and unknown vocabulary 
items (Guariento and Morley 2001; in Kilickaya 2004). 
Ur (1996: 150) suggests that simplified texts sometimes do not represent any kind of real-life 
reading purpose and are more effective for beginners since authentic texts can prove to be 
frustrating and counterproductive. Yet, according to Grellet (1981: 7), the results of simplifying 
authentic texts are often: “increased difficulty because the system of references, repetition and 
redundancy, as well as the discourse indicators one relies on when reading, are often removed 
or at least significantly altered.” It could also mean that words or structures unknown to learners 
might be replaced with ones that they are already familiar with, which could be a wasted 
opportunity to learn more about the language. 
It is important that authentic texts are presented as they originally appeared, meaning that the 
font, pictures, space, layout, etc. are not changed or changed as little as possible because all 
these factors help to convey the message to the reader. Reading authentic texts does not 
necessarily mean that learners' work is more demanding or challenging. The difficulty of the 
exercise more often depends on the activities connected to the text rather than the text itself 
(Grellet 1981: 7-8). 
More advanced readers can benefit greatly from authentic text since the aim is for learners to 
be able to deal with texts that they encounter in real life and the tasks should also represent what 
readers would do with texts in real life. The aim should not only be understanding but should 
go beyond that since in many cases understanding is only the first step. The wish to understand 
something comes from hopes of learning from it, becoming aware of how to act (e.g. when we 
receive instructions or directions), expressing an opinion about something and more (Ur 1996: 
150). 
There are too many advantages of using authentic materials for teachers to overlook them 
despite the mentioned disadvantages. With careful selection, the most concerning 
disadvantages can be overcome, making reasons for not using authentic materials mostly 
insignificant, especially if their use leads to more enjoyable and interesting lessons for the 




2.5 CHOOSING APPROPRIATE BOOKS 
Not all books are appropriate for L2 learners and selecting books for adult learners is even more 
difficult. Still, picture books can be very useful in EFL classroom because the texts are quite 
simple, they provide various illustrations and most of them are short enough to allow for many 
extension activities and for learners or teachers to reread them (Smallwood 1992: 2). 
Of course, not all books can be successfully used with adult learners or are appropriate for them. 
That is why it is in a teacher's best interest to have certain criteria when choosing suitable picture 
books. According to Smallwood (1992: 2-3), the criteria below should be applied to each picture 
book teacher intends to use in the classroom: 
1. "Does the book relate to your curriculum objectives?"  
 Cultural, social, political topics; life skill competencies, vocabulary, grammar, 
etc. 
2. "Does it include adults? Does it have some adult protagonists, address mature themes, 
or carry universal messages?" 
3.  "Are there clear illustrations that help tell the story?"  
 They should be large, detailed, dramatic 
4. "Does it contain repeated, predictable language patterns?"  
 Rhyming, repetitions of words, refrains, entire sentences; does it provide a 
natural opportunity for pattern practice? 
5. "Does it use language only slightly beyond the level of the learners?"  
 It should provide "comprehensible input," (Krashen 1982 in Smallwood 1992: 
2-3) and consider the a) amount of text on page b) the level of syntactic 
complexity 
6. "Is there a cultural or multicultural perspective?"  
 Are books based on the countries, cultures, and life experiences of learners? Do 
they allow learners to bring personal knowledge to the text? 
 
In addition to the questions proposed by Smallwood, I decided to add one more item on the 
criteria pointed out by Bloem and Padak (1996: 52), namely whether illustrations are quality 
art and not childish. The reason for the addition is that illustrations are an important part of 
picture books and if they are childish I believe older students would have a hard time accepting 
and genuinely enjoying the books. 
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2.6 LITERATURE CONTENT IN ELT COURSEBOOKS 
Most English classes use coursebooks, especially in primary and secondary schools. For 
learners that have no other significant contact with English, classes and coursebooks are their 
primary sources of English language and culture. Since literature is an excellent source of both 
– language and culture, – it would be expected that a large part of coursebooks would consist 
of literature content, however, studies indicate that literary content in ELT coursebooks can 
only be found in small amounts and has been decreasing. 
Tomlinson et al. (2001) analysed eight current adult coursebooks published by major British 
publishers and Masuhara et al. (2008) eight current adult EFL courses. Both reviews noted that 
a lack of literature is one of the negative trends in modern coursebooks.  
Skela (2014) analysed seven secondary school EFL coursebooks written for intermediate and 
upper-intermediate students used in Slovenia over the course of 70 years. He discovered that 
most of the texts in modern coursebooks are adapted from newspapers and magazines and are 
non-fictional texts, such as newspaper articles or travelogues. They do contain a small amount 
of literature, mostly extracts from novels and short stories, poems, folk tales and myths. 
However, Skela (2014: 131-132) points out that this is still very far from containing a coherent 
literary syllabus and that literature has been greatly underestimated in recent foreign language 
learning. 
Similarly, Gümüşok (2013) analysed 22 ELT coursebooks from different levels and different 
series and discovered that while coursebooks have an extensive amount of reading content, 
there is not a lot of literary content (or even none in some elementary coursebooks), especially 
in recently published ones.  
Yıldırım (2012) analysed six coursebooks to see whether there is a difference between 
elementary and upper-intermediate levels of coursebooks in terms of literary elements and what 
sort of literary sources are used in the reading texts in ELT coursebooks. Additionally to the 
aforementioned findings that the use of literature is scarce, he also discovered that it is mostly 
limited to upper-intermediate levels. 
Masuhara et al. (2008) are disappointed by the “lack of poems, literature, and stories” and claim 
that with the inclusion of literature “even if the tasks and activities fail, EFL teachers and 
learners can enjoy the texts and be exposed to language in use.” 
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All these studies agree on one thing – literature is not a substantial part of modern coursebooks, 
in fact, it has become quite rare. Since most of the time coursebooks provide teachers guidance 
in how to approach certain topics, literature should have a visible place, especially due to the 
fact that it is an important part of the target culture and language. However, because it is not 
included in coursebooks, teachers have to provide it on their own. That is a problem because 
when introducing authentic literature teachers should be careful to choose appropriately based 
on the learners’ language level and age, as well as taking into account many other factors. They 
also have to design activities and may have to provide additional materials for the said activities. 






3 PART 2: EMPIRICAL PART 
 
As mentioned in the previous part, choosing authentic material and designing activities can be 
a very demanding task. There are many activities based on books that can be carried out in class 
and in the empirical part of this thesis, I list a few for each book as well as for all three age 
groups and then focus on a couple of activities appropriate for specific age groups and describe 
them in more detail. 
 
3.1 METHOD 
In the empirical part, various activities are presented. They are based on three children's books: 
Pumpkins: A Story for a Field by Mary Lyn Ray, The True Story of the 3 Little Pigs by Jon 
Scieszka and The Giving Tree by Shel Silverstein. For each of the books, I made a mind map 
with various ideas for activities. Some of them are explained, and then designed with a specific 
age group in mind. For each book, I chose to describe six activities in detail, two for each age 
group. 
 
3.2 AIMS  
In the empirical part of this thesis, I want to prove that children's literature can be successfully 
used in all three age groups. The biggest challenge is choosing books that all age groups like 
and can benefit from, which can be difficult, mainly because teenagers and adults may feel 
offended if the books are too childish or they do not see the books, and activities connected to 
them, relevant. That is why the main aim of the empirical part of this thesis is to choose and 
design activities that are beneficial and relevant to specific age groups. By doing that, I wish to 
confirm my hypothesis that children's literature can be used in ELT with not only young learners 
but also adolescents and adults in a way that is efficient and beneficial to learners without it 




3.3 CHOSEN BOOKS 
When choosing books, I had to be careful to take into account all age groups. That is why I took 
into consideration the criteria Smallwood (1992) proposed when choosing children's literature 
for adults since it would help me narrow down the selection. I paid special attention when it 
came to themes and messages of the stories to make sure they would appeal to children as well 
as adolescents and adults. I was careful when it came to vocabulary and grammar since the 
majority of young learners would have trouble understanding a story containing too many 
complicated words and structures. That is also the reason I choose shorter stories that did not 
have a great amount of text on a page.  
I have chosen picturebooks written by and for native speakers, containing high-quality 
illustrations, rich and authentic language and repetition. They are humorous and provide plenty 
of cross-curricular links. 
Both Pumpkins: A Story for a Field by Mary Lyn Ray and The True Story of the 3 Little Pigs 
by Jon Scieszka have large illustrations that help tell the story and while the illustrations from 
The Giving Tree by Shel Silverstein are not particularly large or dramatic they are very clear 
and are helpful in telling the story.
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3.4 STORY-BASED ACTIVITIES 
 
3.4.1 PUMPKINS: A STORY FOR A FIELD BY MARY LYN RAY 
 
A man discovered that the beloved field across the road was for sale and he wanted to protect 
it from developers. He sold all his possessions but still did not have enough money so he planted 
a huge patch of pumpkins in the plot. He sold pumpkins all across the world and on each 
pumpkin there was a tag explaining what they could be used for. He earned enough money to 
purchase the field and to keep it in its natural state. He still had the pumpkin seeds and he could 


























Guess the background 
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Writing 
 Your favourite place  
 A place that meant a lot to you 
and has changed/is gone now. 
 A letter to the kings 
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 Used to Poetry 
 Ode to a Pumpkin by 
Brownielocks 
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by Sir Charles George 
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 The message of the story 
 Good deeds  
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 The use of pumpkins 
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Cooking 
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 Traditional Halloween 
food 
Culture and geography 
 Different forms of government 






Write a letter to kings 
Write an example of a letter the man wrote to the kings of the world to explain why they should 
buy pumpkins and how to use them. 
 
Values 
In groups, discuss which values are important to the man, which values are important in our 
society, which values are important to you. Report to the class. 
 
Favourite place 
Describe a place that is important to you and explain why it is special. 
 
Good deeds 
With the money he earned, the man saved the field. If you had that money, would you use it for 
good? In groups, discuss which good deed you would do with it. Report what you discussed to 
the class. 
 
Different forms of government 
Discuss differences between different forms of government with learners and make a list of 
their basic characteristics. 
 
Conditional clauses 
Use the story to introduce conditional clauses: If I had the money I would... If the man hadn't 




ACTIVITIES FOR YOUNG LEARNERS 
1. THE USES OF PUMPKINS 
Level: elementary 
Type: post-reading activity 
Aims: learning new vocabulary, development of writing skills 
Materials: board, paper 
In the story, the man writes an explanation to counties across the world about how pumpkins 
are used. Ask your learners to come up with as many possible ways to use them as they can and 
write them on the board. Learners can then either choose three things from the list or come up 
with new ideas and write a note to send with a pumpkin to one of the kings and explain why 
they should buy pumpkins and how to use them. 
 
2. INTRODUCING FRUIT AND VEGETABLES 
Level: elementary 
Type: post-reading activity 
Aims: introducing new vocabulary, developing speaking skills, learning about fruit and 
vegetables 
Materials: handout (see appendix 1), paper 
In the story, pumpkins had a prominent role. What kind of vegetables or fruit would your 
learners grow if they needed money? What could people use them for? 






ACTIVITIES FOR ADOLESCENTS 
1. IF I HAD THE MONEY, I WOULD... 
Level: lower intermediate, intermediate 
Type: post-reading activity 
Aims: developing speaking skills, discussion about values, (introducing conditional clauses) 
Materials: / 
This story provides a good point for a discussion. The man liked the field so much, he sold all 
his furniture and worked hard to be able to buy it. In the end, he could have kept the money and 
the seeds and become rich but he used the money to buy the field and decided to give the seeds 
to someone who needed them.  
Ask learners if there is something they feel really strongly about. What good deed they would 
do if they had the money from selling the pumpkins. Give them a few minutes to think about it 
and then divide them into groups. Have them report to each other (what they decided on, why, 
etc.). As a group, they should decide which of their ideas they would like to present to the class. 
In the end, each group should report one of their ideas to the class. 
NOTE: This activity can also be used to introduce the second conditional. 
 
2. SACRIFICES 
Level: lower intermediate, intermediate 
Type: post-reading activity 
Aims: development of speaking skills  
Materials: learners’ notes prepared at home 
The man sold everything he had to get the money to save the field. Many successful people had 
to make great sacrifices to reach their goal. Introduce one such person. It can be someone 
famous (e.g. actor, singer, etc.) or someone close to you (e.g. family member or relative). Who 
are they? What sacrifices did they make? Did they succeed? Do they regret it? Was it worth it?  
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ACTIVITIES FOR ADULTS 
1. CHANGES: THEN VS NOW 
Level: lower intermediate, intermediate 
Type: pre-reading or post-reading activity 
Aims: developing speaking skills, (introducing structure used to) 
Materials: a picture from home 
Before the lesson, ask learners to bring with them a picture of the place that meant a lot to them 
and that is different now than it was when they were children. The picture can be of how the 
place used to look like or of how it looks today. 
Have them answer the questions:  
 Which place did you choose? 
 What does/did it mean/meant to you? 
 What kind of memories do you have of the place? Describe one memory. 
 How do you feel about it changing? Do you think the changes are good or bad? Why? 
Divide learners into groups and have them discuss their answers among themselves. Have 
learners pick one story that they like the most and share it with the class. 
NOTE: This activity can also be used to introduce the structure used to. 
2. GUESSING BACKGROUND INFORMATION 
Level: elementary 
Type: post-reading activity 
Aims: introducing background information about a book 
Materials: board 
Divide learners into groups. Ask them to try to guess the background information about the 
book (its country of origin, who is the author and what are they like, what year the book was 
written in, etc.). They can use the theme of the story, language, illustrations, etc. from the book 
to help them. Ask the groups to share their guesses with the class and write them down on the 
board then tell them the answers. The group with the most correct guesses wins. 
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3.4.2 THE TRUE STORY OF THE 3 LITTLE PIGS BY JON SCIESZKA  
 
This is the story of The Three Little Pigs from the perspective of Alexander T. Wolf. While 
baking a chocolate cake for his grandmother's birthday, Wolf realized that he was out of sugar 
and had no money to buy more. He went to ask his neighbours, the three little pigs, for some 
sugar. Because he was suffering from a cold, Wolf accidentally blew the first Little Pigs’ 
house down with a powerful sneeze. The same happened to the second Little Pig. Because the 
Little Pigs had died in the destruction, Wolf decided to eat them to not let a "perfectly good 
ham dinner go to waste". At the third Little Pig's house, Wolf was treated rudely when asking 
for a cup of sugar. Wolf was furious because the Little Pig insulted his grandmother and made 
a scene. That is when the police showed up and arrested him. The reporters thought the story 
about a sick wolf wanting to borrow a cup of sugar did not sound interesting and made up a 



























 The original story - 
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 Guessing the story from 
the illustrations 
Writing  
 Newspaper article: the third-person 
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 A different perspective on fairy tales  
 A letter to A. Wolf  
Language focus 
 Giving advice  
 A hunt for adjectives 
Discussions or debates 
 Wolf's version vs the pigs' 
version 
 Newspaper articles and their 
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Poetry 
 The Three Little Pigs By 
Roald Dahl 
Drama 
Dramatize the story 
Health  
Illnesses and symptoms 
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 Different natural materials 
 Building materials 
 Products made from pigs 
 Animal homes 
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 Drawing the three pigs' houses 
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Divide learners into groups of four and have them write a short play based on the story. Have 
them act it out. 
A different perspective on fairy tales  
Have learners write their own versions of famous fairy tales as told from point of view of a 
villain. 
A hunt for adjectives  
Show learners a few adjectives from the story and have them guess who or what they are 
describing in the book. Have them look for adjectives in the story and have their classmates 
guess the noun they are describing. 
Newspaper articles and their influence on the audience 
Newspaper articles are written in a way meant to create a specific response from the reader 
and influence their beliefs. Choose various articles and have learners analyse them to figure 
out how they are trying to influence the readers.  
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ACTIVITIES FOR YOUNG LEARNERS 
1. TRADITIONAL STORY VS SCIESZKA'S STORY 
Level: elementary 
Type: pre-reading and post-reading activity 
Aims: developing speaking skills, comparing different versions of stories 
Materials: / 
Ask learners to tell you the traditional story of The Three Little Pigs. After reading Scieszka's 
story, have them compare the differences between the two. Which one do they think is true? 
Do they think the wolf is lying or telling the truth? 
 
2. A LETTER TO A. WOLF 
Level: elementary, advanced 
Type: post-reading activity 
Aims: development of writing skills 
Materials: paper 
Ask learners to write a letter to A. Wolf. They should think about what more they would like 
to know about this wolf, ask him questions about what happened to the pigs, his grandmother, 











ACTIVITIES FOR ADOLESCENTS 
1. GIVING ADVICE 
Level: lower intermediate 
Type: post-reading activity 
Aims: developing speaking skills, introducing new language function 
Materials: paper 
The wolf has a cold. Instead of baking a cake and eating pigs, what should he be doing? Ask 
learners to give him some advice and write them on the blackboard. 
Then tell learners to pick a fairy tale character from other fairy tales (it does not have to be the 
hero of the story) and give some advice to them to make their life easier (e.g. you shouldn't eat 
other people's houses for Hansel and Gretel). Learners should not tell anyone which character 
they picked. In pairs, learners try to guess their partner's character and if they wish to they can 
read their advice for the whole class to guess. 
 
2. NEWSPAPER ARTICLES AND THEIR INFLUENCE ON THE AUDIENCE 
Level: intermediate, advanced 
Type: post-reading activity 
Aims: developing reading comprehension 
Materials: various newspaper articles 
Newspaper articles are written in such a way that they create a specific response from readers 
and influence their beliefs. Bring newspaper articles describing the same event from various 
newspapers, have learners look for differences and discuss what kind of influence different 
descriptions have on readers.  
Choose a few articles and have learners analyse how they are trying to influence the readers, 






ACTIVITIES FOR ADULTS 
1. NEWSPAPER ARTICLE: A TRUE STORY OF THE 3 LITTLE PIGS TOLD BY... 
Level: intermediate, advanced 
Type: post-reading activity 
Aims: developing writing skills 
Materials: paper 
 
The story about the big bad wolf and three little pigs appeared in The Daily Pig and the story 
told by A. Wolf's story appeared in The Daily Wolf. Tell learners to write a newspaper article 
written from the perspective of a third person who has seen everything that has happened 
between the wolf and three pigs. That person can be some other animal, a human or even a fairy 
tale character of your choosing.  
 
2. WHICH STORY IS TRUE 
Level: intermediate, advanced 
Type: post-reading activity 
Aims: development of speaking skills,  
Materials: paper 
Tell the class you will have a debate. Divide them into two groups, one group should argue in 
favour of Wolf's version of the story and the other in favour of the pigs' version. Have the groups 






3.4.3 THE GIVING TREE BY SHEL SILVERSTEIN 
 
A boy enjoyed playing with a female tree as a child. He ate her apples, climbed her trunk and 
swung from the branches. As he grew older, he spent less time with the tree and tended to visit 
her only when he wanted material items. He wanted money as a teenager and the tree gave him 
her apples, when he was an adult she gave him her branches to build a house and her trunk to 
build a boat. In the end, only her stump remained and the boy grew into a tired elderly man. 
The tree was sad that she did have anything left to give but he only wanted a quiet place to sit 














 The Land of Happy by 
Shel Silverstein 
 Choosing the favourite 













 Have you ever made someone happy?  
 Why is love not always happy? 
 A thank you letter to someone who made you happy 
 A continuation of the story 
 The story from the boy's perspective. 
Literature  
Repetition in the story 
(McCaffrey, 1992) 
Language focus 
 The search for action words  
Discussions or debates 
 Stages of life 
 The moral lesson of the story 
(McCaffrey, 1992) 
 Story of love or story about an 
abusive relationship? 
Drama 
 Dramatize the story 
 Interview with the 
boy  
Science 
 Parts of a tree 
 What do we use the trees for 
 Different kinds of trees 
Art and Crafts 
House made from branches 
Cooking 
 Apple jam with cinnamon 




A search for action words  
There are many action words (give, eat, play, etc.) in the book. Have the students find as many 
as they can. They can help themselves with the dictionary.  
 
Repetition  
Have learners identify phrases that repeat themselves throughout the story. Why did the author 
choose these phrases? Why are they important? What do they convey? (McCaffrey, 1992) 
 
The moral lesson of the story  
Ask learners what they think is the moral lesson of this story. Have them use events from the 
book to support their answers and report to the class (McCaffrey, 1992). 
 
Interview with the boy  
Have learners work in pairs – one should be a reporter and other the boy. They should conduct 
an interview about the boy's life and what the reasons were for his behaviour.  
 
Choosing the favourite poem by Shel Silverstein  
The author of the story The Giving Tree has written many poems. Read some of them and 
choose your favourite one. Why do you like that particular poem? 
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ACTIVITIES FOR YOUNG LEARNERS 
1. INTRODUCING PARTS OF A TREE AND THEIR USES 
Level: elementary 
Type: pre-reading, while-reading and post-reading activity 
Aims: introducing new vocabulary, learning about trees 
Materials: handout (see appendix 2) 
Before reading the story ask learners to do a handout to introduce different parts of a tree (you 
can also use pictures or realia). After learners are familiar with the vocabulary read them the 
story. Ask them to pay attention and listen which parts of the tree are not mentioned in the story 
and circle them in their handouts (task 2). Check the task in the handout and ask the students 
what the tree gave the boy, what trees give us, what they can be used for, what we can make 
from them, etc. Ask them if they can name different kind of trees, their defining characteristics 
and what they are used for. 
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2. POEM THE LAND OF HAPPY BY SHEL SILVERSTEIN 
Level: elementary 
Type: pre-reading or post-reading activity 
Aims: developing listening and reading comprehension 
Materials: poem (see appendix 3), 
Ask learners to think of something that makes them happy. What is it? Read the poem The Land 
of Happy by Shel Silverstein and discuss what the poem is about. Give the learners a copy of 
the poem and read it again. Have them circle the rhymes. Explain the meaning of synonyms 
and have learners look for them in a song.  
The Land of Happy  
By Shel Silverstein 
Have you been to the land of happy, 
Where everyone's happy all day, 
Where they joke and they sing 
Of the happiest things, 
And everything's jolly and gay? 
There's no one unhappy in Happy 
There's laughter and smiles galore. 
I have been to The Land of Happy- 







ACTIVITIES FOR ADOLESCENTS 
1. DEBATE: STORY OF LOVE OR STORY OF ABUSE? 
Level: intermediate, advanced 
Type: post-reading activity 
Aims: developing speaking skills, learning how to develop arguments 
Materials: a piece of paper, transcript of the story for each group 
The story can be seen from different perspectives – it can be seen as a story of love or a story 
about an abusive relationship. Divide the class into two groups – one group should argue in 
favour of it being a story of love and the other in favour of it being a story of about an abusive 
relationship. Give the groups time to prepare the arguments and then have a debate. 
 
2. THE BOY'S LIFE STORY 
Level: lower intermediate, intermediate 
Type: post-reading activity 
Aims: development of writing skills,  
Materials: paper 
We know what happened to the tree in the story but we have not found out what was happening 
to the boy in the meantime. Tell learners to write the story from the boy's perspective. What 




ACTIVITIES FOR ADULTS 
1. DIFFERENT LIFE STAGES, DIFFERENT PRIORITIES 
Level: intermediate, advanced 
Type: post-reading activity 
Aims: development of speaking skills 
Materials: / 
As we grow older and more mature, our lives and priorities change. Discuss with the class how 
the boy and his priorities changed as he was growing older? Divide learners into groups and 
have them discuss and write down how their life changed as they grew older and how it affected 
their priorities. What did they consider important as children, as teenagers and as adults? As 
children, what did they want to do or be when they grew up? Did they succeed? Did their dreams 
change as they grew older? If so why (not)? Have them report their findings. 
 
2. AN ESSAY 
Level: intermediate, advanced 
Type: post-reading activity 
Aims: development of writing skills 
Materials: paper 








While the benefits of using children’s literature with young learners have already been explored 
numerous times, there are not many studies the deal with the use of children’s literature in other 
age groups. The purpose of this thesis was to investigate whether the use of children’s literature 
in the EFL classroom could be beneficial to all age groups.  
In the beginning, the main reason I didn't know if I actually wanted to do this topic was the 
methodology. I realised that finding classes that would let me teach, finding classes for all age 
groups would be difficult. Maybe not as much for young learners and teenagers but definitely 
for adults. Most of them pay for the lessons and want a specific knowledge, for this reason, it 
would be difficult to convince someone to let me teach. But when a possibility of designing a 
lesson plan, or a variation of it, for the empirical part was mentioned, I decided to focus only 
on adapting activities for different age groups and proving that it is possible to do that. That is 
why the empirical part of this thesis consists of various activities based on three children’s 
books and designed for specific age groups, taking into account the groups' general 
characteristics. 
In the first half of the empirical part, there are some brainstorming ideas for activities that can 
be used for the three stories. Some activities have strong cross-curricular links therefore, they 
can be used in the English classroom as well as in other subjects.  
In the second half of the empirical part, some of the aforementioned activities were adapted for 
a particular age group. Since young learners usually do not yet possess sufficient knowledge of 
English, the activities for that particular age group are mostly limited to a beginner’s level, 
while the level of the activities for teenagers and adults varies.  
I tried to take into account general characteristics of different age groups and tailor the activities 
in such a way that they would benefit the learners and improve their knowledge but at the same 
time would not seem demeaning to teenagers and adults, considering the activities are based on 
children's books. 
The activities I chose for younger children are not on a very advanced level and even learners 
who have trouble with the English language would be able to do them. Moreover, I believe that 
they would interest younger students. I included the vocabulary activities because I think the 
stories are a good way to introduce new vocabulary to learners. Since children are very curious 
about the world and like to learn about it, they would have an easier time remembering and 
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learning words when they are connected to the story. I think they would enjoy writing notes 
and letters to kings and the wolf because they could practise writing in a fun way and use their 
imagination. They would have a good time comparing the original story of three little pigs to 
the wolf's story since they would know the original well in their own language, which, together 
with illustrations, would make it easier to understand this variation of the story in English. It 
would make them feel more confident about their language skills and they would have fun 
comparing the differences between the two. I included the poem The Land of Happy by Shel 
Silverstein in the activities, because it is short, not too demanding, funny, and the rhymes are 
an excellent way to hone their listening skills and practise their pronunciation while having fun. 
When I designed the activities for teenagers, I considered the fact that most teenagers like 
sharing their opinions and discussing them. As a result, I included a lot of group work and 
talking in their activities. Activity If I Had Money is a way for them to present their thoughts, 
interests and values they deem important to their peers and discuss them among themselves; in 
a debate Love vs Abuse they can practice thinking outside the box and building arguments. I 
believe they would enjoy the activity about newspapers and their influence on the audience 
because they would be expected to be able to look at the information with a critical eye and not 
take everything at face value. This ability would serve them well in real life because they would 
need the skill as adults, which is what most of them wish to be seen as. With this activity, the 
teacher sends learners a message that they do not see them as children anymore, and expect 
them to be able to understand adult matters. 
Teenagers benefit from grammar explanation and I believe using a story to introduce grammar 
or a function can be more productive than only explaining the rules and doing the exercises. 
With the activities If I Had Money and Giving Advice learners should be able to learn and 
practice conditionals and giving advice while having fun which would also positively influence 
how much they remember of the subject. Since they usually know enough about the language 
that they are able to write short essays, I included the activity The Boy's Life Story because I 
believe they have many interesting ideas and would enjoy coming up with amusing or thought-
provoking theories while practice writing. 
For adults, I tried to choose activities that would not be childish, would interest them and would 
be beneficial to them. Both activities from the story The Giving Tree (Different Life Stages, 
Different Priorities, Why is love not always happy) and the activity Changes: Then Vs Now 
were chosen because adult learners have a lot more experience than children and teenagers. I 
believe talking and listening about their experiences, their lives and how they differ would be 
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something that would intrigue them. The story Pumpkins has a very deep message and is based 
on the author's personal experience. The premise of the story is not unusual in this age since the 
landscape is constantly changing and in this sense, I believe the background information would 
be interesting to older learners since they could relate to the author better. It would also be 
curious to see how being more worldly-wise would influence their news article for the 
newspaper told from another person’s point of view (The True Story of the 3 Little Pigs) and 
how they would prepare their arguments to defend the pigs’ and the wolf’s side in the debate, 
activities which would probably both result in some thought-provoking interpretations of the 
story.  
When I started this story, choosing the books and creating activities for each age group was 
quite a long process due to the many factors I had to consider. Language-wise, the books had 
to be at a manageable level for children but still not too boring for older learners. Choosing 
appropriate books was the most difficult process. Compared to that, designing activities was 
not as hard, although it was still a challenge because they had to fit different age groups, taking 
into consideration their specific characteristics. Nonetheless, in the end, I found out that 
children's literature can be used in ELT with not only young learners but also adolescents and 
adults in a way that is efficient and beneficial to learners without it being offensive or 
condescending.  
However, not all stories can be used for all age groups. With older learners, stories with a deeper 
message should be used. That way they can see the benefits these stories can bring them and 
that teachers are not treating them as children or insulting their intelligence. When choosing 
stories, vocabulary and grammar should be taken into account as well. Even though these are 
children’s books they are written for native speakers, meaning the vocabulary and grammar 






The purpose of this thesis was to show that children's literature should be used in the ELT 
classroom, not only with young learners but with all age groups. Even though it is intended for 
children, it has enormous potential and could be incredibly beneficial for learners of all ages 
when chosen and used in ELT correctly. Children's books are a remarkable but rarely used 
source of authentic language and target culture. If presented appropriately, not only young 
learners but learners of all ages would be able to realise the benefits they present. 
I believe this area deserves more recognition, considering the many benefits this type of 
literature can bring to ELT. There is still much to research in regard to using children's literature 
with different age groups since most studies focus solely on the benefits for young learners, 
older learners rarely being included. I think teachers should be made aware of the benefits and 
ways to present children's literature to older learners. 
There are, of course, some limitations to this thesis when it comes to the application of children's 
literature and connected activities in class, namely the fact that none of the activities were 
actually carried out in the classroom. The obvious suggestion for improvement of this research 
would thus be for the activities in this research to be realised in a real classroom. 
Unfortunately, while the benefits of using children's literature in ELT  when it comes to teaching 
young learners are more widely known, it seems there is still a long way to go before it is widely 
used with older learners. Since most of the teachers depend on coursebooks and, as various 
studies show, authentic literature of any kind is rarely included in coursebooks, seeing that even 
elementary coursebooks lack literature content, the possibility of children’s literature being 
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FRUIT AND VEGETABLES 
 










GRAPES PEAR CARROT TOMATO
BROCCOLI APPLE LEMON STARWBERRY




2. What is in the pictures and which fruit or vegetable are things in the pictures 
made from? Use the words in the box and food from the first task. 
 
JUICE     VINEGAR  WINE     PIE  CAKE  LEMONADE  
SALAD    KETCHUP      JAM 
 
1.  This ____JAM____ is made from ____STRAWBERRIES____. 
2.   This ____________ is made from _________________. 
3.   This ____________ is made from _________________. 
4.   This ____________ is made from _________________. 
5.   This ____________ is made from _________________. 
6.   This ____________ is made from _________________. 
7.   This ____________ is made from _________________. 
8.   This ____________ is made from _________________. 





PARTS OF A TREE 
 













           trunk            branch         apple         stump         leaf           roots            bark           
 
2. Look at the list below and listen to the story The Giving Tree. Which parts of the tree 
are not mentioned in the story? 
branches stump      apples trunk  roots   leaves   bark 
 
3. What can trees give us? Match the columns. 
1. stump    а) to swing / to build a house. 
2. shade   b) to sit/ rest on 
3. branches  c) to eat / to sell and have money. 
4. trunk   d) to sleep outside. 
5. apples   e) to climb / to make a boat. 
 










IZJAVA O AVTORSTVU 
 
Izjavljam, da je magistrsko delo v celoti moje avtorsko delo ter da so uporabljeni viri in 
literatura navedeni v skladu s strokovnimi standardi in veljavno zakonodajo. 
 
Ljubljana, 6. 8. 2020        Tina Dolinšek 
 
 
 
 
 
 
 
 
 
 
 
 
 
